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Provide positive and constructive feedback to guide students’ learning and
behavior

Help bridge the gap between students’ current understanding and learning goals by considering the following feedback
questions: 

Where is the student going? 
How is the student getting there? 
Where will the student go next? 

Scaffold students’ learning by providing feedback at the following levels: 
Task level (i.e., understanding and doing a task) 
Process level (i.e., understanding the strategies needed to do the task) 
Self-regulation level (i.e., self-monitoring actions)

Provide clear, specific feedback that verifies and elaborates on student performance. 

Provide feedback that is focused on the task or process, not the learner. 

Provide immediate feedback, especially for individuals who are struggling. 

Use goal-directed feedback.

Focus feedback on misunderstandings rather than a lack of information. 

Consider students’ developmental level, learning histories, cultural background, age, and other personal factors when
providing feedback.

Tips for Faculty to Support Candidate’s Learning and Enactment

Introduce – Provide
explicit instruction in each
critical element of the
practice distinguishing
between work candidates
do to consider what
feedback to provide and
work they do consider how
to provide the feedback. 

Prepare – Provide candidates a document
containing multiple statements representing
feedback at multiple levels. Ask them to identify
the level. Discuss and provide appropriate
feedback. Or, provide them with multiple
examples and nonexamples of feedback directed
toward the task or process. Ask them to identify
examples and rewrite nonexamples. Discuss and
provide feedback. 

Enact – Set up simulated
student interactions that
provide candidates the
opportunity to give
feedback that meets the
criteria above. Develop an
agreed upon observation
rubric to use for feedback
and goal setting. 

Analyze – Video or audio
record candidates
delivering a lesson. Watch
or listen with candidate
noting different types of
feedback provided. Set
goals for future enactment
of the practice.

Why is being as specific as possible when providing feedback to students necessary?
How can feedback support students’ attainment of specific learning goals? 
How does providing consistent feedback help teachers build and maintain positive relationships with students? 
Why is considering a range of personal student factors when providing feedback important? 

Questions to Prompt Discussion, Self-Reflection, and Observer Feedback
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CEC Initial Practice-Based Professional Preparation Standards for Special Educators (Initial K12)

Alignment of the CEC High Leverage Practices with CEC Initial Practice-Based Professional Preparation Standards for Special Educators
(Initial K12). 

Initial Practice-Based Professional Preparation Standards for Early Interventionists/Early Childhood Special Educators
(EI/ECSE)

Alignment of the Division of Early Childhood Recommended Practices (birth- age 5) and CEC High Leverage Practices (age 5-8) with the
Initial Practice-Based Professional Preparation Standards for Early Interventionists/Early Childhood Special Educators (EI/ECSE). 

This resource is intended to support educator preparation faculty and staff looking to embed the HLPs in professional development,
implementation, teacher observation and feedback efforts at their school site. Additional resources and content can located at
www.highleveragepractices.org and at https://iris.peabody.vanderbilt.edu/resources/high-leverage-practices/. 
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