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Teach students to maintain and generalize new learning across time and
settings

Apply the same techniques that successfully changed behavior in one setting to all settings where the target behavior is
desirable (i.e., sequential modification). 

Help students to recognize reinforcement available in the natural environment and to recruit reinforcers or recognize
subtle forms of “social reinforcement.” 

Use sufficient exemplars in different settings and contexts and with different people when teaching students to
demonstrate a behavior/ skill. 

Use indiscriminable contingencies. Indiscriminable contingencies are when students do not know when reinforcement will
happen, thus promoting the likelihood that desirable behaviors continue. 

Deliberately program similar stimuli in the training setting and the setting where generalization is desired. 

Provide students training in self-management, teaching students to monitor and report on their own generalization of
behavior, to mediate generalization of skills. 

Use verbal instructions to promote generalization.

Tips for Faculty to Support Candidate’s Learning and Enactment

Introduce – Provide
explicit instruction in the
critical elements of
Teaching Students to
Maintain and Generalize
New Learning Across Time
and Settings, emphasizing
the purpose and rationale
of each element. 

Prepare – Provide
candidates with multiple
learning goals and
objectives for different
content, skills,
developmental levels, and
ask them to identify
multiple settings and
contexts in which the
content and skill might be
generalized.

Enact – Provide candidates with multiple learning
goals and objectives for different content, skills,
developmental levels, and ask them to develop a
mini-lesson plan for supporting generalization that
includes settings and situation in which a student
could use the skill or content and natural
reinforcers, ways in which candidates might use
indiscriminable contingencies, and ways in which
candidates could program other settings to
promote generalization.

Analyze – Ask candidates
to identify one or two
critical elements of the
practice on which they
would like to improve and
set up opportunities for
individualized coaching. 

What are some important considerations when planning and implementing strategies that support generalization and
maintenance of skills? 
Why is assessment so critical to promoting generalization and maintenance of skills? 
Teaching self-management skills to students with disabilities can be very challenging and time consuming, so what is the
value of doing this anyway? 
Why is gradually fading reinforcers, with the end-goal of only providing natural reinforcement important? How can you
support students with making this shift?

Questions to Prompt Discussion, Self-Reflection, and Observer Feedback
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CEC Initial Practice-Based Professional Preparation Standards for Special Educators (Initial K12)

Alignment of the CEC High Leverage Practices with CEC Initial Practice-Based Professional Preparation Standards for Special Educators
(Initial K12). 

Initial Practice-Based Professional Preparation Standards for Early Interventionists/Early Childhood Special Educators
(EI/ECSE)

Alignment of the Division of Early Childhood Recommended Practices (birth- age 5) and CEC High Leverage Practices (age 5-8) with the
Initial Practice-Based Professional Preparation Standards for Early Interventionists/Early Childhood Special Educators (EI/ECSE). 

This resource is intended to support educator preparation faculty and staff looking to embed the HLPs in professional development,
implementation, teacher observation and feedback efforts at their school site. Additional resources and content can located at
www.highleveragepractices.org and at https://iris.peabody.vanderbilt.edu/resources/high-leverage-practices/. 
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